
Helping Kansas to be the best state in the
nation to raise children.

Parents As Teachers
A fun, early-learning program
sponsored by local school districts for
soon-to-be parents and parents with
children up to three years of age.

Research Shows:

What We Do:

PAT children outscored their peers on
measures of school readiness and later
school achievement.

PAT children were more advanced than
other 3 year-olds in language and
social development, problem-solving,
and other intellectual skills.

PAT children performed better than
non-PAT children in elementary school.

PAT parents took a more active role in
their children's schooling than did non-
PAT parents.

PAT was found to reduce placement in
special education; lower incidence of
abuse and neglect.

Personalized home visits with a
certified Parent Educator, trained in
child development, who is eager to
help parents give their children the best
beginning.

Family Play Times where families can
learn new things about children,
parenting and share experiences with
other parents.

Regular Developmental Screenings to
make sure children don't have any
undetected learning problems.

A Resource Network that can help
parents find services in their
community, if needed, that are beyond
what PAT can do.

As a research-based parent education and family support
program developed over 20 years ago, evaluation has
been integral to the success of the Parents as Teachers
program since its inception. The first evaluation of PAT
was funded through a contract from the Missouri
Department of Elementary and Secondary Education.

Subsequent studies have been supported by the State of Missouri and other
states, independent school districts, and private foundations. A few studies
have been carried out by individual researchers. Overall, evaluations of PAT
show these general outcomes for families:

PAT parents demonstrated high levels of school involvement, which they
frequently initiated, and supported their children's learning in the home. PAT
parents demonstrated high levels of school involvement.  95% attended special
events at their schools, nearly 67% worked as volunteers in the school or
classroom monthly, 75% participated in PTA and PTO meetings, and 67%
communicated with their child's teachers by phone on average 4 times a year.
Most (85%) parents initiated a contact with the school or teacher.  75% of
parents always assisted with home activities related to school work.

Participating parents were more likely to regard their school district as
responsive to their children's needs than were parents of comparison group
children.  53% of PAT parents rated their district as “very responsive”, versus
29% of comparison group parents.

A significantly higher proportion of PAT parents initiated contacts with teachers
and took an active role in their child's schooling. For example, 63% of parents
of PAT children versus 37% of parents of comparison children requested
parent-teacher conferences.

More PAT parents attended parent conferences than parents in the comparison
group.  90% of parents of PAT kindergartners “always” attended.
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OUTCOME: PAT Parents are more involved in their children's schooling.
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OUTCOME: PAT children score higher on
kindergarten readiness tests and on standardized
measures of reading, math and language in first
through fourth grades.
PAT children scored significantly higher on standardized
measures of reading and math at the end of first grade
than did comparison children. Teachers rated PAT
children's achievement progress higher than control
group children's progress in all areas.

PAT children were rated by their teachers as performing
at high levels of proficiency in all areas assessed.
When compared to their grade-level peers, 91% of PAT
children were rated by their teachers as equal to or
better than average.
Overall, the relative level of
achievement children
demonstrated at age three
on completion of the PAT
program was maintained at
the end of the first/second
grade.

Third graders who had
received PAT services with
screening services from birth
to age three scored significantly higher on standard-ized
measures of achievement than their non-participating
counterparts.  PAT children had a national percentile
rank of 81, while non-participating students had a rank
of 63 on the Stanford Achievement Test.  PAT graduates
were less likely to receive remedial reading assistance
or to be held back a grade in school.  In fourth grade,
PAT graduates still scored significantly higher overall
and on all Stanford Achievement subtests (reading,
math, language, science, social studies) than did non-
PAT fourth-graders.

Pre-kindergarten assessments showed that compared
to matched comparisons, PAT children had better
language skills and were twice as likely to be reading-
ready by kindergarten.
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OUTCOME:
PAT parents
engage in more
language- and
literacy-
promoting
behaviors with
their children.
Participation in

PAT is as effective for the lowest-income families
as for those with more moderate incomes.  Of
particular note were the positive effects on
parenting behavior and the impacts on language-
and literacy-promoting behaviors for families with
very low income.  In families with very low
income, those who participated in PAT were more
likely to read aloud to their child and to tell
stories, say nursery rhymes, and sing with their
child.

PAT parents engaged in a wide variety of
activities that supported learning in the home.
Over 75% of PAT parents reported taking their

child to the library regularly,
modeling enjoyment of
reading and writing several
times a week, and giving
children the opportunities to
purchase or receive books
several times a month.
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OUTCOME:

Parents who received the neuroscience infused
PAT Born to Learn curriculum showed
improvements in parent knowledge (general
development and neuroscience knowledge),
parenting behavior, and parenting attitudes.

95% of parents rate PAT as “very helpful” and
over 85% report that they learned to more
effectively interact with their child, understand
child development more, and spend more time
with their children.

PAT parents
are more knowledgeable about child-rearing
practices and child development .

TM
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PAT children showed better school readiness at the
start of kindergarten, higher reading and math
readiness at the end of kindergarten, higher
kindergarten grades, and fewer remedial education
placements in first grade.  PAT children continued
to perform better than non-PAT children on
standardized tests of reading and math
achievement in second grade.  Compared to non-
PAT children, PAT children required half the rate of
remedial and special education placements in third
grade.

Upon entry to
kindergarten, PAT
children scored
significantly higher than
children from the
comparison groups on
measures of language
and self-help/social
skills.

For all areas of development, teachers rated PAT
children higher, with 5 of the 8 areas achieving
statistical significance.  PAT children also had
better attendance, with an average of 95%.  65% of
the PAT third graders scored in the proficient or
advanced categories of the Colorado Student
Assessment Program (CSAP) achievement test, as
compared to 54% of the comparison group.  More
than one-fourth of the comparison group scored in
the unsatisfactory range on the CSAP, while only
3% of the PAT third graders scored in this range.

Findings from a school readiness assessment
project involving 3,500 kindergarteners in Missouri
showed that Parents as Teachers achieves its goal
of preparing children for success in school. Among
children whose care and education were solely
home-based, those whose families participated in
PAT scored significantly higher on the School Entry
Profile.  However, the highest performing children
were those who participated in PAT combined with
preschool, center-based child care, or both.

Children from high-poverty schools scored above
average on all areas of development when they
entered kindergarten with a combination of PAT and
any other pre-kindergarten experience (preschool,
center-based care, and/or home-based care).

A recently published journal article reports that
parent participation in PAT has important effects on
children's school readiness and that PAT is “highly
effective in helping impoverished parents prepare
their children to enter school.” The most powerful
finding that emerged from the study was that the
school readiness scores of children in high poverty
schools who participated in PAT were equivalent to
those of children at low poverty schools with no
preschool enrichment (PAT or preschool).  In
addition, when children attending high poverty
schools participated in both PAT and preschool,
their scores were significantly higher than those of
children in low poverty schools with no preschool
enrichment (PAT or preschool).
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Conclusion
In sum, PAT has a long history of evaluation
research that reflects positive outcomes for
families and young children.

http://www.patnc.org/researchevaluation.asp#beyond.
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NCLB empowers parents to get involved in their child's education  PAT
engages parents in their child's development and education from
the earliest years and increases parental involvement.

NCLB requires stronger accountability for results  PAT
has proven effective in increasing a child's school
readiness and later school success.

NCLB stresses using scientific-based research  PAT curricula
are based on reliable and current research in the area of child
development and neuroscience.

The information in this Update was provided by Dr. Karen Guskin, Research and Quality Improvement Director, Parents As
Teachers National Center.

Parents as Teachers curricula content is
based on reliable and current research in the areas of

child development and neuroscience.

Parents as Teachers curricula and training address what reliable research has
identified as the essential components of school readiness

Parents as Teachers places a premium on the kinds of experiences to which young children are
exposed and affirms the crucial role of parents in orchestrating those experiences

Born to Learn

Born to Learn

TM
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The information
shared with parents is not anecdotal information, but content
based on the key characteristics of reliable research
(studies that use the scientific method, have been replicated,

are generalizable, meet rigorous standards of peer review, and
have converging results). Research on brain development confirms

the critical nature of the early years. In collaboration with neuroscientists
from Washington University School of Medicine in St. Louis, Parents as

Teachers National Center, Inc. developed the curriculum to
translate the latest neuroscience findings on early learning into concrete , , , and advice for parents. Leading
recent research on neuroscience and child development is woven throughout the curriculum and is documented by scientific
references.

Based on research in child development and early
education, the National Education Goals Panel identified five areas that play key roles in children's success in school. Measures
of school readiness, the Panel determined, include physical well-being and motor development, social and emotional
development, approaches to learning, language development, and cognition and general knowledge. The
curricula and training are designed to support the development of the whole child and include visit plans and content that
addresses each of these research-based school readiness dimensions.

Parents are the
principal architects of their children's development. Reliable research indicates the important role of parents in young children's
lives and that the more extensive the parent involvement in their children's education, the higher the student achievement. The
Parents as Teachers model is designed to enhance parents' involvement in their children's education.

Born to Learn
when  what  how why

Born to Learn
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How does PAT
meet the definition

of scientifically based
research?

How does PAT
fit with the No Child
Left Behind Act?


